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Goal for Instruction:  
By the end of this unit, students will be able to recognize characteristics unique to Victorian 
Literature across the genre. By reading and analyzing Emily Brontë’s Wuthering Heights, 
students will see these characteristics firsthand and will be able to take this knowledge into other 
works they may read in the future. 
 
Standards:  
• RL.11-12.1: Cite strong and thorough textual evidence to support analysis of what the 
text says explicitly as well as inferences drawn from the text, including determining 
where the text leaves matters uncertain. 
• RL.11-12.2: Analyze literary text development.  
o a. Determine two or more themes of a text and analyze their development over the 
course of the text, including how they interact and build on one another. 
• RL.11-12.3: Analyze the impact of the author’s choices regarding how to develop and 
relate elements of a story or drama (e.g. where a story is set, how the action is ordered, 
how the characters are introduced and developed). 
• SL.11-12.1: Initiate and participate effectively in a range of collaborative discussions 
(one-on-one, in groups, and teacher-led) with diverse partners on grades 11-12 topics, 
texts, and issues, building on others’ ideas and expressing their own clearly and 
persuasively. 
 
Plans for Instruction:  
Day Readings Activity One Activity Two 
1 Novel Introduction; 
teacher reading to class 
Bell ringer: “Write a paragraph 
about your favorite genre of 
literature. What about that genre 
makes it so appealing and why 
do you like it? Examples of 
genres are science fiction, 
romance, biographies, poetry, 
etc.” 
Introduction to Unit/Victorian 
Literature Background PowerPoint 
Notes 
2 Chapters 1-2 (pg 1-12); 
teacher reading to class 
Character Guide Handout 
distributed; students will follow 
along as the novel continues. 
Teacher will read start of novel to class 
and open discussion can follow with 
leftover time in class.  
3 Chapters 3-4 (pg 12-28); 
whole class round robin 
reading 
Whole class will read in a circle 
taking turns every couple of 
paragraphs. 
Exit Slip: “Why do you find it useful to 
read aloud as a class? What benefits 
does it have for the class? Do you 
prefer this method or reading alone? 
What other methods have you used in 
classes before?” 
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4 Chapters 5-7 (pg 28-44); 
whole class reading 
Bell ringer: As students come in, 
play music in the background 
(can be a creepy pop theme, such 
as Billie Eilish or even classical 
music that fits the time period 
and mood of the novel). Students 
should journal for the first five 
minutes about their thoughts on 
the novel, what they connect to 
inside the novel, etc. 
Skit Reading: Assign students parts for 
each character, teacher as narrator; 
have scanned paper copies for the 
entire class with each character’s 
dialogue highlighted. These should be 
passed out to the proper student to 
make it easier to read and follow along.  
5 Chapters 8-9 (pg 44-64); 
teacher reading to class 
Teacher will read the two 
chapters aloud for the class, 
stopping periodically to review, 
clarify, or answer questions.  
Now that characters and connections 
are deepening in the novel, class will 
review the Character Guide together, 
creating a web on the board tying all of 
the characters’ connections to each 
other.  
6 Chapter 10 (pg 65-78); 
whole class round robin 
reading 
Bell ringer: “What questions do 
you have thus far in the novel? Is 
there confusion in some of the 
character relations? Perhaps 
there was a part that you feel as 
though you just ‘missed.’” These 
should be written onto note cards 
and then turned in. The teacher 
will go through them and start 
instruction for the day by having 
class discussions to answer these 
questions. 
Whole class will read in a circle taking 
turns every couple of paragraphs. 
7 Chapters 11-12 (pg 78-
97); whole class popcorn 
reading 
Whole class will read switching 
every couple of paragraphs. Each 
student may read as long as they 
want – with a minimum of ten 
lines. Once they have finished, 
they popcorn to another student 
and then that person continues, 
repeating until the assigned 
readings are finished.  
When the reading is completed, the 
teacher should lead open discussion, 
asking the students questions about the 
novel. What aspects of gothic writing 
and Victorian Literature have we seen 
thus far in the novel? What questions 
do they still have about what we’ve 
read? Make predictions about what will 
be happening next in the novel. 
8 Chapters 13-14 (pg 97-
113); teacher reading to 
class; lights off with tea 
light candles scattered 
throughout room to focus 
Teacher will read the two 
chapters aloud for the class, 
stopping periodically to review, 
clarify, or answer questions. The 
tea lights will add effect in the 
Exit Slip: “Write a little about the 
novel’s writing style. We know much 
about point of view, narrators, 
characters and language. What do you 
think the point of view and narrator 
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on the spooky gothic 
aspect 
reading.  does for the reader’s understanding of 
the novel? How do you feel about our 
main characters Heathcliff and Cathy? 
What do you and do you not like about 
them? The style of language is easily 
contrasted to our typical style of 
speaking. Write about that as well.” 
9 None; Reading Quiz (tests 
knowledge of characters, 
plot events, and Victorian 
aspects thus far in novel) 
Open class discussion of novel 
thus far 
Introduction to Meme Project: Give 
students information handout and 
explain the project. 
10 None Student Meme Project work day Watch movie clips of the novel from 
the movie version that features Tom 
Hardy as Heathcliff while working. 
This can lead to a discussion at the end 
of the class about Hardy’s role here 
versus other roles, and what the director 
may have done to have this actor for 
this role.  
11 Chapters 15-17 (pg 113-
137); small group reading 
Assign small groups of 3-4 
students each with varied reading 
levels. 
Students should read the assigned pages 
in their small groups.  
12 Chapters 18-19 (pg 137-
148); small group reading 
Students should read the 
assigned pages in their small 
groups. 
Exit Slip: Mid-unit check-up. Have 
students write about their feelings of 
the unit so far on a note card and turn 
them in on their way out of the class. 
They should write a full paragraph (5-7 
sentences) describing their thoughts on 
the characters and Victorian aspects of 
the novels, as well as how they are 
feeling about the learning style of the 
unit thus far and their personal feelings 
– academic and otherwise – about the 
novel.  
13 Chapters 20-21 (pg 148-
166); individual reading 
Students should read their 
assigned pages silently for the 
class, asking questions that come 
up to the teacher as they go.  
Guided Reading Sheet: Provide 
students with a guided notes sheet that 
highlights major plot points in the 
assigned reading, character 
development questions, and at least two 
critical thinking questions. 
14 Chapters 22-24 (pg 166- Bell ringer: “As we read Students should read the assigned pages 
A UNIT IN VICTORIAN LITERATURE  5 
 
185); small group reading yesterday, Cathy and Linton are 
beginning to turn into a 
forbidden love, much like others 
we have seen before within this 
novel, as well as in other stories. 
Write a paragraph about each. 
When considering the connection 
to earlier in the novel, include 
the connections to Victorian 
Literature characteristics.” 
in their small groups.  
15 Chapters 25-27 (pg 185-
201); small group reading 
Students should read the 
assigned pages in their small 
groups.  
Open class discussion after covering 
the day’s reading, student questions and 
opinions.  
16 Chapters 28-30 (pg 201-
216); individual reading 
Students should read their 
assigned pages silently for the 
class, asking the teacher 
questions that come up as they 
go. 
Guided Reading Sheet: Provide 
students with a guided notes sheet that 
highlights major plot points in the 
assigned reading, character 
development questions, and at least two 
critical thinking questions. 
17 Chapters 31-32 (pg 216-
230); small group reading 
Students should read the 
assigned pages in their small 
groups. 
The teacher should write discussion 
topics based on previous and the 
current day’s reading. There should be 
copies of each question for all groups. 
The students should discuss together 
after reading until class ends. The 
teacher will circulate the room to listen 
and occasionally pop into 
conversations.  
18 Catch Up Day Students should be reading 
individually to get caught up to 
the end of chapter 32. 
Reviewing game worksheets: 
Crosswords and word searches based 
on Wuthering Heights that test 
students’ knowledge on the novel. 
19 Chapters 33-End (pg 230-
245); whole class round 
robin reading 
Open class discussion about the 
novel as a whole (i.e. favorite 
parts, favorite characters, closing 
thoughts, closing questions). 
Exit Slip: Students should answer the 
following prompt in their journals: 
“Now that you have completed the 
novel, what character(s) or situations 
do you most relate to? Why do you 
personally feel that this novel still 
relates to society in this day and age?” 
20 Multimodal Project Work 
Day 
Pass out assignment sheet for 
Multimodal Project; go over the 
Once students decide what they want to 
do – and get it approved by the teacher 
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rubric and directions. – students can begin working 
independently in class. 
21 Multimodal Project Work 
Day 
Students will work on finishing 
their Multimodal projects. What 
they do not complete, they can 
finish for homework. 
Students will sign up for presentation 
order on their way out of class for the 
following day. 
22 Multimodal Project 
Presentations 
Students will take turns 
presenting their Multimodal 
Projects to the rest of the class. 
Students will turn their projects into the 
teacher online or in person after 
presenting.  
*Note: Schedule is subject to change as more time may be needed within each day. Flexibility is 
key. 
 
Summative Assessment:  
Students will create a multimodal project to present for their final project for the unit. This is 
meant to reflect the students’ knowledge of not only the novel but also of the characteristics of 
Victorian Literature. This will allow the students to show their knowledge through whichever 
mode they are most comfortable. Students will be graded on their use of evidence that they 
understand the characteristics of the genre and the novel and on their completion of length/detail 
requirements. The loose standards are to give students more freedom in their projects. Some 
examples may be a painting that depicts a scene of the novel along with a short paper explaining 
the scene and how it represents Victorian Literature. A student more adept in technology may 
make a photo collage that does the same thing. Students may write poems, short stories, songs, or 
any other creative work. The projects must be approved by the teacher to ensure it will fit the 
overall goal of the assignment.  
 
 
Advanced (15) Proficient (10) Basic (5) Limited (0) 
Representation 
of Wuthering 
Heights 
Thorough, 
relevant, and 
convincing 
evidence shown 
in at least three 
ways. 
Relevant and 
adequate 
evidence shown 
in at least two 
ways. 
Incomplete, 
uneven, 
superficial, 
irrelevant 
evidence 
shown once. . 
Absent, minimal, or 
erroneous evidence. 
Representation 
of Victorian 
Literature 
Thorough, 
relevant, and 
convincing 
evidence shown 
in at least three 
ways. 
Relevant and 
adequate 
evidence shown 
in at least two 
ways. 
Incomplete, 
uneven, 
superficial, 
irrelevant 
evidence 
shown once. 
Absent, minimal, or 
erroneous evidence. 
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 Advanced (10) Proficient (5) Limited (0) 
Full Effort and Completion Clear evidence 
of effort and 
detail put into 
project. 
Basic level of 
effort, little 
detail and 
care taken. 
Little or no effort, 
detail or care taken to 
complete project.  
 
Grading:  
The following is the breakdown of the 200 points available for students throughout this unit: 
• Participation – 110 points (up to 5 per day) 
o 5 points – Meaningful contribution to discussion, thorough completion of 
handouts that show evidence of critical thinking. 
o 3 points – Basic contributions to discussion, completes handouts but responses do 
not show critical thinking. 
o 0 points – No effort shown that day, student is off-task or disengaged. 
• Reading Quiz – 20 points  
• Meme Project – 30 points (instructions and rubric listed under “Multimodal Activity”) 
• Final Project – 40 points (instructions and rubric listen under “Summative Assessment”) 
 
Multimodal Activity: 
The students will complete a multimodal activity in which they will create their own meme. The 
activity will connect the students’ pop culture world to the novel Wuthering Heights. Students 
may use photos typical of famous memes or create their own. They will then add two 
lines/phrases that relate to the novel specifically. Students may be serious, sarcastic, humorous, 
or other. Below is an example: 
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Advanced (10) Proficient (5) Basic (0) 
Photo 
Relevancy 
Photo is clearly related to 
the main idea of the 
lines/phrases. 
Photo appears somewhat 
relevant to the main of idea 
of the lines/phrases, but 
perhaps needs more 
explanation. 
Photo is not related 
to the main idea of 
the lines/phrases. 
Wuthering 
Heights 
The project is clearly 
related to a specific event, 
character, or other in 
Wuthering Heights. 
The project appears 
somewhat related to the 
novel Wuthering Heights 
without reference to a 
specific situation. 
Project not related 
to the novel 
Wuthering Heights. 
Full Effort Meme uses two 
lines/phrases. 
Meme uses one line/phrase. Meme does not use 
lines/phrases. 
 
You’re telling me Heathcliff marries Linton’s sister as 
payback? 
How does that help anyone? 
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In-Class Engagement: 
Reading an entire novel can eventually become boring for students, so it is important for the 
teacher to have differentiation and engagement for students within class. For example, changing 
up the reading styles is important. Some students prefer to be read to, while others may want to 
read on their own or even within groups. Having the different reading styles throughout the unit 
is crucial for students to remain engaged. Offering different activities throughout is also 
important. The inclusion of papers, guided notes, bell ringers, and exit slips are beneficial for 
both the teacher and the students. These assignments can supplement the students’ learning and 
comprehension of the material, while also keeping them engaged without the monotony of the 
same readings and activities every day. These are also wonderful for the teachers because it 
keeps the teacher up to speed with the students’ learnings and what topics may need more 
discussion. They can also give the teacher feedback on what might be best for the students’ 
learning in the future, such as the exit slip about what reading styles the students prefer. Having 
open class discussions is also useful because it produces conversations and learning for all 
students, and sometimes even the teacher, while also keeping the students engaged instead of 
simply writing an essay to a prompt. One of the more exciting ways to keep students engaged is 
to relate to them and their lives. The use of pop culture and technology whenever possible will 
keep them focused, and often happy to work. The use of memes in a project, as well as a 
multimodal final assignment gives students freedom with choices to which they can relate.  
 
Accommodations: 
Teachers need to have accommodations at the ready for all students, from the smallest 
conveniences to major changes to help. Some of the accommodations for students include having 
printed copies of the novel, handouts, writing prompts, and other pieces of writing in larger print 
for students that having difficult seeing and/or reading small print. There should also be audio 
books available for students during independent reading sessions for students to listen and read 
along. Constant teacher-to-student assistance should be available for students throughout the unit 
each and every day. Teachers need to be at the ready to sit down with students to help explain 
prompts, review readings, answer questions, and other requests students may have. Another 
important need for students is accessibility of work. Teachers should have copies of books for 
students to bring home if they need more time to finish a reading or have e-books available. 
Assignments should also be available online, in Google Classroom or other online classroom 
programs, so that they can work from home if they need or wish. 
 
